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Our Vision 

 

Putting the child at the heart of teacher training 

Preparing high quality teachers through inspiring training in creative school partnerships, focused on 
understanding pupil progress and demonstrating high standards and expectations of all whilst developing 
professional expertise. 
 

Our vision is to prepare highly effective teachers through inspiring training delivered across our diverse 
partnership and to support their career development through their NQT year and beyond.  Shotton Hall 
SCITT works with trainees from interview to realise their potential as new entrants into the profession.  Our 
trainees will work in exciting, innovative and challenging schools, learning first-hand from exceptional 
teachers and trainees from their first day with us. 
 
Our Teaching School and Research School work seamlessly together to ensure that training is cutting edge 
and underpinned by the latest research evidence. 
 
Our aim is that our trainees leave us as high quality, competent, confident practitioners. A carefully planned 
and structured curriculum is the foundation upon which excellent classroom practitioners are built.  
 
Shotton Hall SCITT Trainees 

• Uphold themselves to the highest expectations and demonstrate consistent professional behaviours 
and attitudes 

• Place pupil wellbeing and personal development at the heart of everything they do  
• Instil a love of learning in the pupils they teach 
• Have the highest expectations of all pupils to enable them to reach their potential, and beyond 
• Actively and continuously develop their subject knowledge – content, pedagogical and pedagogical 

content 
• Are creative, innovative and adaptive practitioners 
• Are reflective practitioners who constantly strive to improve their practice 
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• Recognise teaching as an evidence-based profession through consistent and structured use and 
evaluation of the latest research evidence, thus future proofing trainees and ensuring their ongoing 
personal and professional development 

• Judiciously use a range of effective, evidence informed teaching and learning strategies in the 
classroom to further strengthen their practice  

 

 

 

 

 

 

 

 

 

 
Roles and Responsibilities At A Glance 

 

Trainees to understand and take responsibility for the impact of their teaching on pupils’ progress using 
their SCITT training, school placements and masters’ study, to support their professional development to 
being a highly effective teacher. 
 
Trainees should:  

• understand and take responsibility for the impact of their teaching on improving outcomes for the pupils 
they teach;  

• utilise all aspects of their training, including school placements, centre-based training, academic input 
and independent study, to support their progress as reflective practitioners alongside their professional 
development towards becoming high quality teachers 

• have responsibility /taking ownership of professional development especially regarding subject 
knowledge 

 
 
Alliance Schools, Mentors and Professional Tutors to provide the school-based training and support 
trainee teachers need to become confident and competent NQTs by empowering them to have a positive 
impact on pupil progress from the outset. 
 
Alliance Schools should:  

• exercise a duty of care for all of their trainees, their personalised training needs and their well-being;  

• support trainees with respect, being mindful of the stage of their training and how this is impacting on 
the challenges they might be facing;  

• ensure that trainees are equipped to enjoy the rewards and challenges of the teaching profession;  

• acknowledge the need to nurture the next generation of committed, resourceful, high quality teachers;  
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• remain mindful of the workload their processes may create for trainees and those that support them, 
and design systems which are as streamlined as possible, whilst also remaining robust. 

 

Mentors and Professional Tutors should:  

• ensure mentors are sufficiently well trained, have an excellent understanding of Shotton Hall SCITT’s 
curriculum intent and design and are given sufficient time to provide structured feedback designed to 
improve the trainee’s knowledge, skills and practice;  

• release mentors to attend training and development opportunities provided by Shotton Hall SCITT;  

• provide access to other expert colleagues across the school and allow time for the trainees and expert 
colleagues to: observe and deconstruct; rehearse and refine; discuss and analyse teaching, strategies and 
pedagogy;  

• support trainees so that they have a positive impact on improving outcomes for the pupils they teach;  

• provide school-based training opportunities to trainees; 

• identify and address trainees’ needs, setting targets which support them to make sustained progress. 
Formulate progress report for trainees at strategic, planned points during placements 

 

  
 
Shotton Hall SCITT staff to work with all members of the partnership to ensure all trainees make secure 
progress based upon the Teachers’ Standards by the end of their ITT year.  

Shotton Hall SCITT should: 

• design and implement high quality ITT curricula, structured around subjects, which sequence trainees’ 
learning appropriately for the context in which they are training to teach;  

• work with all members of the Teaching School Alliance to ensure that all trainees make sustained 
progress;  

• monitor trainee progress through robust and accurate formative and summative assessment processes, 
which are subject to suitably rigorous internal and external moderation;  

• ensure all trainees are supported to make progress, providing additional tailored support when 
necessary; 

 • when making a final judgement about the award of QTS, recognise that the Teachers’ Standards need to 
be applied as appropriate to the role and context within which a trainee or teacher is practising and in a 
way that is consistent with what could reasonably be expected of a trainee teacher prior to the award of 
QTS. 
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Core Principles of Assessment 

The ITE curriculum 

A partnership’s ITE curriculum sets out the aims of a teacher-training programme. It also sets out the 
structure within which those aims should be implemented, including the knowledge, skills and behaviours 

to be gained at each stage. It enables the evaluation of trainees’ knowledge and skills against those 
expectations.  

The teachers’ standards provide an end-point assessment for qualified teacher status (QTS) in primary and 
secondary phases delivered by ITE partnerships. They are not a curriculum.  

OFSTED Initial teacher education inspection framework and handbook September 2020  

When considering the award of QTS, trainees are assessed against, and must meet, the Teachers’ 
Standards in full (as a whole) at the end of the programme. Assessment must be informed by evidenced, 
professional judgements which are accurate and rigorous. 
Judgements need to be based on the quality of the trainee’s teaching overall and reflect their impact on 
pupil progress and learning over time.  
Throughout the year, at strategic and mapped out points, formative assessment processes take place to 
track the ongoing trajectory of trainees towards gaining QTS by the end of the course. 
 
 

Formative Assessment 

Formative assessments, supported by the target setting process, are carefully mapped to our curricula, 
ensuring that progress is being made against the key areas identified in the curriculum and supporting 
trainees to master the components of the ITE curriculum.  

They can include:   
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• Formative assessments, supported by the target setting process, is carefully and strategically mapped to 
the SCIT curriculum, ensuring that progress is being made against the key areas identified in the curriculum 
design process and supporting trainees to master the components of the SCITT curriculum. 
• Professional Learning Conversations. 
• Trainees’ teaching is assessed by their impact on improving outcomes for pupils: this needs to be 
embedded into all processes, 
including written/verbal feedback and partnership documentation. 
• Accurate and robust assessment processes require well timed review points throughout training. 

At Shotton Hall SCITT we undertake this by; 

• Tracking the trainees' mastery of the curriculum by the use of weekly quizzes and key reflection 
questions 

• Pre-set agendas for weekly meetings are shared with mentors, ensuring key aspects of our 
curriculum are formatively assessed by the mentor at key points, whilst also allowing for trainee-
led discussion and exploration.  

• Lesson observation and feedback using a set proforma with post observation questions. 
• Weekly evaluations capture trainee reflections on Centre-based training and school placement 

provision and training and the impact this is having on their practice. 
• Mentor meetings and observations documentation is collated by the trainee and shared with their 

SCITT tutor prior to any SCITT team visits. 
• Target Setting: Timely, challenging, achievable and accurate target setting is key to high quality 

formative assessment. Our systems allow us to track trainee targets and shape training and 
development opportunities in response to our analysis of TP reports. 

 

Summative Assessments 

Summative Assessment means the formal testing of what has been learned in order to produce marks or 
grades which may be used for reports of various types. This is different from Formative Assessment, in 
which the emphasis is on on-going assessments of different types used to judge how best to help pupils 
learn further.  

David Didau 

 

At Shotton Hall SCITT we have a range of assessment points across the ITT year. See SCITT Formative and 
Summative Assessment at a Glance document. 

We have a strong balance between assessment of subject knowledge and assessment of professional 
practice. The Teachers' Standards have not been introduced prematurely. However, we believe clarity over 
whether a trainee is on track to meet the Standards is vital to ensure appropriate support for our Trainee 
Teachers) 

When considering the award of QTS, trainees are assessed against, and must meet, the Teachers’ 
Standards in full (as a whole) at the end of the programme. 

 

During TP1 and both parts of TP2, a Professional Learning Conversation will take place between the SCITT 
Tutor and the trainee. The following tables contain guiding questions to support SCITT Tutors in ensuring 
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that a rich and rigorous discussion takes place to gauge the trainee’s progress against core areas of the 
Shotton Hall SCITT Curriculum and the ‘five pillars’ of the ITT Core Content Framework. During each PLC 

with the trainee, the SCITT Tutor should highlight which question was used (broadly three per PLC) and 

note down the responses from the trainee. The quality of dialogue will provide insights into trainee 
progress and will be moderated as a SCITT team. This tracker will be used as a working document across 
the programme.  

 
The importance of the role of school mentor is central to successful assessment. 
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Assessment 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SCITT Formative and Summative Assessment at a Glance 
 

Early Stage of Training 

Core training (September – December) 

• knowledge checks including use of whiteboards and formative questioning 
• weekly reflection and weekly quiz 
• SEDD assessments 

 

Mid-Year Training Stage 

TP1 (January – March) Weekly observations and mentor meetings 

TP1 (January – March) SCITT Tutor Visit and Professional Learning Conversation 2 

• observation  

• feedback  

• structured Professional Learning Conversation 2 using what, how and why questions. Discussion also includes evidence submitted prior to PLC, focused on Teachers’ Standards 1, 7 and Part 2  

Professional Learning Conversation 1 (December) 

• Focus areas: curriculum covered so far and TS3 (SEDDs impact), SKAT and growth of content and pedagogical content knowledge 
• Questions will assess the ‘what, how and why’ of trainees’ understanding of the ITT and SEDD curriculum: theory/research/knowledge and how they plan to implement new knowledge and skills into their 

practice in TP1 
• Trainees submit best 3 pieces of evidence so far, focused around Teachers’ Standards 3 and Part 2 

 

TP1 Formative Report (March) 

Trainee reflection and mentor assessment based upon progress made during TP1 and trajectory towards QTS. Strengths and areas for further development identified, SMART targets agreed upon and any causes for 
concerns raised in preparation for TP2. 
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Final Stage of Training 

TP2 (March - May) Weekly observations and mentor meetings 

TP2 (March - May) SCITT Tutor Visits X 2 and Professional Learning Conversations 4 and 5 

• observation  
• feedback  
• structured Professional Learning Conversation 4 using what, how and why questions. Discussion also includes evidence so far and submitted prior to PLC, focused on Teachers’ Standards 2, 6 and Part 2  
• structured Professional Learning Conversation 5 using what, how and why questions. Discussion also includes evidence so far and submitted prior to PLC, focused on Teachers’ Standards 8 and Part 2 

• and why questions. Discussion also focused upon evidence submitted prior to visit focused around Teachers’ Standards 8 and Part 2, (include 
observation checklist here) 
 

 

Professional Learning Conversation 3 (March) 

• Focus areas: reflection of TP1 report and SMART targets set in preparation for TP2, TS3 (SEDDs impact), SKAT and growth of content and pedagogical content knowledge 
• Questions will assess the ‘what, how and why; of trainees’ understanding of the ITT and SEDD curriculum: theory/research/knowledge and how they plan to implement new knowledge and skills into their 

practice in TP1 
• Trainees submit best 3 pieces of evidence so far, focused around Teachers’ Standards 4, 5 and Part 2 

TP2 Formative ‘Temperature Checker’ (submitted 29th April) 

Trainee reflection and mentor assessment based upon progress made during TP2 so far and trajectory towards QTS. Strengths and areas for further development identified, SMART targets agreed upon and any 
causes for concerns raised in preparation for final phase of TP2. 

 

TP2 Summative Report (May) 

Trainee reflection and mentor assessment based upon progress made during TP2. Inclusion of ‘met’ column on report for Teachers’ Standards and recommendation for QTS. Strengths identified and areas for further 
development for NQT suggested using agreed SMART targets. Causes for concerns identified and actions implemented, extensions then put in place if necessary in order to confidently demonstrate that trainee has 
met all Teachers’ Standards by end of TP2. 

 

QTS Interview Summative Assessment 

Verification of judgements made by mentor in TP2 report. What, how and why questions used from across Teachers’ Standards and Part 2 to robustly quality assure that trainee has met all Teachers’ Standards and 
recommend for QTS.  
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Observations 

The lesson observation process is a fundamental aspect of the programme because: 

o it allows the trainee to reflect on their developing classroom practice in a guided way 

o it provides crucial opportunities for professional dialogue with experienced colleagues 

o it generates a significant form of evidence which is collected in the SCITT Trainee Teacher 

Planner and used to demonstrate progress at strategic points across the year 

 

The lesson observation process remains the responsibility of the School Mentor, who will be 
supported by the Professional Tutor to ensure that the correct number of observations takes 
place and that the evidence that they provide is always useful and relevant. Where colleagues 
other than the School Mentor and Professional Tutor undertake lesson observations it is essential 
that the following processes and documentation are used and monitored by the School Mentor 
(calling on support from the SCITT Central Team where required). 
 
The lesson observation processes and documentation have been carefully constructed to ensure 
consistency and focussed support and challenge so that Trainees make rapid progress throughout 
their training year. These principles have evolved through observation and feedback from trainees 
and partnership colleagues to support best ways of learning. 

Trainees will be observed once a week by their School Mentor. 

If possible, they will also be observed by the Professional Tutor. 

 

SCITT Team Observations 

 
There will be three observations, across the TPs.  
Part of each visit will focus on checking that everything required of the placement school is in place. This 
will be facilitated by a set check list to be adhered to when meeting the trainee.  
Joint observation with SM (and potentially the PT) to ensure quality assurance and a deeper understanding 
of strengths and targets. Lesson feedback will initially be delivered by the SM, with a focus on the five key 
questions.  
SCITT tutor will observe this process and then engage with the feedback.  
In the second half of the meeting, the SCITT tutor will check evidence files, the PPCS and the SKAT.  
Evidence of weekly meeting and SMART targets are checked and discussed with the trainee.  
 
One moderated observation of two SCITT tutors will take place during the TP to align judgements.  
The personal tutor will be the constant voice across the process for the individual trainee.  
If a concern is raised, an Action Plan might be implemented and more frequent visits. The focus of the 
action plan areas will support the trainee on placement and will look to ensure progress is made. The SCITT 
Manager will be made aware of this taking place and its focus.   
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Guidance for the Weekly Meetings: Reviewing Progress and Assessment  

 
On a weekly basis whilst in school, trainees must be observed teaching and have a formal weekly 
review meeting with their mentor and, as appropriate, their Professional Tutor, at review points. 
This will feature discussion about the trainees’ and pupils’ progress, wellbeing and be a celebration 
of successes and classroom highlights. Trainees will want to evidence their progress and the impact 
they are having on pupil outcomes. This evidence does not need to take the form of a file of physical 
evidence and may be more usefully seen as a professional learning conversation for discussion and 
review (using the PLC questions as appropriate). Where evidence such as work in pupils’ books, 
planning, marking or assessment examples are referred to, these could be presented in their 
original format, rather than expecting a trainee to undertake onerous recording activities which do 
not add to their professional development as a teacher. 

 

 

Each weekly meeting should also include: 

 
• reviewing and agreeing appropriately challenging developmental targets, along with 

agreeing and recording what needs to be done by the trainees and others to enable them 
to achieve their targets. Targets need to be fit for purpose and, as appropriate, subject 
specific. Targets may be carried over where they have not yet been met; 

• use of SCITT memo with guided questions and focus for each week; 
• a discussion centred around a key aspect(s) of the ITE curriculum: how secure is the 

trainees’ knowledge and what are their next steps; 
• identifying evidence of trainees’ progress against the ITE curriculum; 
• agreeing and recording related training and actions; 
• agreeing and recording the impact of the ITE curriculum on the trainees’ teaching and, 

consequently, their impact on improving outcomes for pupils. 
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Target Setting and Achieving Targets 
 

Central to the trainee’s progress is the accurate identification and achievement of developmental targets. 

Developmental targets need to be agreed and: 

o specifically address improving the trainee’s mastery of the ITE curriculum, the trainee’s subject knowledge and/or the trainee’s impact on 
outcomes for pupils; 

 
o include clear statements of: 

 
Ø what the trainee needs to do to improve and make sustained progress; 

 
Ø what support is required to help the trainee achieve the target (this could include co-planning, team teaching, etc.); 

 
Ø a workable time frame; 

 
o have success criteria explicitly stating what achieving the target will mean in terms of the trainee’s and/or pupils’ learning, well-being, 

behaviour, etc., and the quality of the trainees’ teaching; 
 

o be carried over where they have not yet been met; 
 

o be limited to one or two small, achievable short term targets at a time (which may feed into more complex longer term targets). 
 

Targets for the trainee can arise from: 
 

o lesson observations, evidence of pupils’ progress and learning, and weekly review meetings: short term and more immediate  targets; 
o interim and summative review points: longer term targets; 
o end of programme assessment: NQT/ECT targets to be shared with the employing school/setting. 

Targets should be recorded with reference to the well-established SMART guidance below. 
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Specific (precise) Be clear about what you want the trainee to achieve and why; for example, impact on outcomes for pupils, subject knowledge 
development, mastery of a specific aspect of the ITE curriculum, etc. 

Measurable/Achievable Pitched at an achievable (realistic) level and modelled so that the trainee can understand how to achieve the target. 
Appropriate levels of challenge and support should be provided which link to clearly identified success criteria. 

Realistic In terms of the context, is there the time, the opportunity and the resources available to achieve the target? Can this target be 
met alongside other targets that the trainee may already be working towards? 

Time-constrained Targets should be achievable within a stated time period, with explicit steps for successful achievement. 

Targets Specific (precise), Measurable, Achievable, Realistic and Time constrained targets will enable the trainee to: 
• build on their identified strengths; 
• support their impact on outcomes for pupils; 
• support their mastery of the ITE curriculum; 
• meet the Teachers’ Standards at the end of the 

programme. Targets should be subject specific where 
appropriate. 

Success criteria What will be demonstrated and how when the target is achieved? What will the difference be in terms of trainee progress 
and/or outcomes for pupils? 

Target specific 
training and actions 

Actions that the trainee and others need to take for the trainee to achieve the target. 
Actions must be realistic and achievable within the resources available. Consideration must be given to the level of available 
support. 

Resources Resources required to support the trainee, including the time that will be allocated for development opportunities. For 
example, teacher/expert colleague modelling, focused observations, visits/targeted support from lead practitioners, etc. 

Target dates Target dates for achieving the target which are realistic and manageable. 
Target dates can relate to trainee’s current school, an alternative school placement or, possibly, the employing school (or setting) 
for NQT/ECT induction depending on the timing of the target. 

Review of dates When progress will next be evaluated; this is usually the date of the next weekly review meeting. 
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SMART targets guidance 

Targets: 
(Link to Teachers’ Standards) 

Specific actions trainee may do in order to develop this target 

1) with new rotation class and with 
new student in Y10, ensure you 
articulate your expectations again 
on 
safety and mutual respect. 

Use our reward system to notify deputy heads of year – 
especially where high tariff students are showing their respect 
– bring evidence. 

2) Taking responsibility for 
their learning. 

Now that your routines are well established, include a 
WWW/EBI plenary in each Friday afternoon lesson for pupil 
self-reflection – show me reference to this in observation 
forms next week. 

2) Challenge pupils effectively 
through questioning and discussion. 

Script your questions for higher attainers and have them to hand 
for independent learning time – expect them to present their 
answers. 

 
2) Understand learning and impact 
on teaching. 

Create challenge through expectation clarity rather than simply 
asking more questions; expect students to show you how they 
failed and what they then did/ need to do as part of their 
ongoing learning 
process – bring video of this for us to watch next Mentor meeting. 

3) Ensure you demonstrate secure 
subject knowledge to support pupils 
in acquiring skills and understanding. 

When planning those topics, you are less confident in, ensure 
you allow time prior to the lesson to consult with colleagues – 
bring evidence of this next time (e-mails/resources 
recommended by 
parallel teacher). 

3) Use your newfound secure 
Maths mastery knowledge to 
support pupils in making progress. 

Try out those strategies we discussed from your subject 
specialist session and ask your TA to note down which students 
are getting it right now. 

4) Applying prior learning in a range 
of contexts. 

In themed revision classes ensure students have a bank of past 
questions to practise applying their knowledge. 

5) Make personalised provision 
for pupils including SEND, EAL, PP 
and high attainers. 

Ensure lesson plan always has reference to this and give this 
as a focus to all observers of your lessons. 

6) Use of formative and 
summative assessment. 

Devise assessment based on SATs criteria and feedback to 
students allowing re-draft time. 

6) Use of target-setting and 
formal assessment. 

Read article on hinge-questioning and use this approach in at 
least one of your lessons this week. 

6) Ensure students are aware of 
the progress they are making. 

Include reflection time on last term’s EBI points to ensure 
students can see how far they have come – check their self-
written targets are moving on from this and not going over old 
ground. 

7) Ensure you keep acknowledging 
when class is behaving responsibly 
and showing respect for 
themselves 
and others. 

 
Take the lead in celebration assembly with our shared class 
to demonstrate your effective monitoring of this. 
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8) Effective communication with 
parents and carers on wellbeing 
of students. 

At parental revision meeting, feedback observations from class 
– allow opportunity for student and parent to share their 
concerns re exams and talk through revision wellbeing tips 
booklet with them. 
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Formal weekly meeting: observation(s), progress review, assessment and target setting 

Reviews of impact on pupil outcomes drawing upon all available evidence, including classroom-based observations, are used to assess trainee progress. The full range of evidence 
should be considered, including observing teaching, observing pupils, pupils' work books, trainee's marking and any additional evidence the trainee wishes to present (this need not 

necessarily be physical evidence - for example, a verbal explanation of recent learning and how this has been applied in practice may be presented). The trainee will provide evidence 
of their progress through professional discussions with their mentor. The impact of the provider's curriculum (including centre-based training, directed study and school-based 

Discussion of the above evidence should be used to identify progress against the curriculum. These are used by the trainee and mentor to set and review short term targets 
that will best support the trainee's mastery of the curriculum with related actions agreed. 

Feedback from any observed lessons should be given as soon as possible. A record of the weekly meeting is completed and validated by both parties. Any 

cause(s) for concern or issues should be raised with the partnership at the earliest opportunity. 

Subject knowledge specific review and moderation points 

Half-termly/mid-point in the placement, or equivalent. Subject-focused joint observation of, and meeting with, the trainee by the mentor  and  SCITT tutor. Mentor judgements are discussed and moderated by 
SCITT tutor. 

Progress towards mastery of the ITE curriculum in general is discussed and, more specifically, progress towards the development of subject knowledge is explored in depth, via the trainee SKAT with longer term 
subject-specific targets reviewed and agreed. Review of Part Two of the Teachers' Standards. 

Formal mid-point review TP1 

At the formal mid-point review, a report is completed involving input/assessment by/from the school mentor and trainee. The trainee is assessed as being 'on track' to meet 
the Teachers' Standards by the end of the programme. Key aspects/features of the trainee's progress are identified and areas for development are agreed and used to form 
longer term targets. 

Final summative report QTS 

Summative report written identifying that the trainee has met the Teachers' Standards. Progress towards mastery of the ITE curriculum is identified, including the trainee’s 
impact improving outcomes for pupils and the impact of the ITE curriculum on the trainee's teaching. Strengths and targets for the induction period as an NQT are agreed. 

This information will inform the trainee's Teacher Induction Profile (TIP), or the equivalent transfer documentation, and must be forwarded to the employing school by the 
provider. 
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Cause for Concern  

Any trainee who is not on track to meet the Teachers’ Standards and/or who is not making sufficient 

progress needs to be considered as a cause for concern as early as possible.  As soon as a lack of progress is 

identified by the Mentor, the SCITT and Professional Tutor must be alerted and immediate intervention, 

including sharply focused developmental targets, should be agreed. Explicit training actions should be 

defined, monitored and recorded and weekly updates should be maintained. The need for intervention to 

secure progress may continue beyond the end of the initial training programme and into the NQT year.   

Part 2 of the Teachers’ Standards defines the behaviour and attitudes which set the required standard for 

conduct throughout a teacher’s career. Part Two of the Teachers’ Standards is assessed throughout the 

year; it is essential that trainees are judged as being of consistently high quality. Therefore, Shotton Hall 

SCITT ensures, through its rigorous assessment processes, that trainees have a clear understanding of the 

expectations regarding the personal and professional conduct of a teacher and the ethics of the teaching 

profession.  This includes how Fundamental British Values can be upheld in schools and the importance of 

showing tolerance and respect for the rights of others. 

 

Identifying A Cause for Concern and Protocol 

A cause for concern will be raised when:  

• a trainee’s teaching, for any reason, is not developing as expected; for example, if a trainee ‘plateaus’ 

and there is no evidence of further progress or development in the quality of their teaching; 

 • a trainee struggles professionally or personally to make progress;  

• a trainee fails to demonstrate high standards of personal and professional conduct (Teachers’ Standards 

Part Two: Personal and professional conduct).  

 

Specifically, a cause for concern:  

• can be raised at any stage of the programme;  

• will usually relate to specific aspects of the trainee’s teaching and be characterised by a lack of expected 

progress by the trainee against the SCITT curriculum or by a lack of impact on outcomes for pupils.  

A cause for concern will outline the concern and related targets, identify training and actions and agree 

review points.  It will result in increased agreed school and centre-based support and monitoring.  

  

Targets to support a cause for concern procedure: 

• Targets for improvement must be explicitly linked to area(s) of concern in the trainee’s teaching, mastery 

of the SCITT curriculum, impact on outcomes for pupils or ability to uphold the expectations in Part Two of 

the Teachers’ Standards.  

• Targets will require agreed actions for both the trainee and all those working with them in the training 

programme.  
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• The setting and revision of targets must be based on the review of the full range of evidence; there must 

be clear correlation between the identified issues and the targets set.  

SCITT Cause for Concern Policy 

Please refer to the SCITT Guidance Handbook, Section 8.2 Cause for Concern Policy and procedure, pages 

19-20, for detailed guidance on the step by step process for the SCITT’s cause for concern process. 
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Professional Learning Conversations (PLCs) 

A core element of our successful ITT provision is the rigour and accuracy of Shotton Hall SCITT’s 

assessment process. The Professional Learning Conversations are weaved throughout the academic year to 

form an integral part of our formative assessment process. The PLCs provide clearly structured and 

strategically timed ‘checkpoints’ to establish whether a trainee is ‘on track’ to meet the Teachers’ 

Standards by the end of the course. The PLCs also provide a vital mechanism for ensuring appropriate 

support and personalised training for trainees throughout the year, where need is identified. 

 

The purpose of these conversations is to: 

• provide formative assessment points which, in turn, contribute to the final, summative assessment 

conversation which takes place in the QTS interview and review prior to 

the recommendation for the award of QTS; 

• provide trainees with the opportunity to articulate and demonstrate the progress they have made in 

relation to the effectiveness of their teaching, particularly in relation to pupils’ learning and progress and 

how they have developed their professional behaviours; 

• provide evidence of how the SCITT’s ITE curriculum has impacted on each trainee’s learning and 

progress; 

• triangulate with the regular formative assessment opportunities provided by lesson observations and 

feedback discussions, subject knowledge and pedagogical development, weekly reviews of development 

targets, etc.; 

• promote the implementation of the recommendations in relation to workload made in Addressing 

Teacher Workload in Initial Teacher Education (ITE) (DfE, 2018). 

 

Five PLCs will take place over the course of the year and will involve SCITT tutors and mentors (when 

trainees are on teaching placement).  

It is important to highlight that Professional Learning Conversations (PLCs) are ‘part of the jigsaw’ when it 

comes to assessing the progress of each trainee and are not relied upon in isolation to assess the 

developing progress of the trainee across the year towards meeting the Teachers’ Standards by the end of 

the year.  

 

We have created question ‘prompts’ to be used during the PLC process. These have been grouped into five 

areas, based on the ITT Core Content Framework. These areas are: 

1. Behaviour management 

2. Pedagogy 

3. Curriculum 

4. Assessment 

5. Professional behaviours 

 

The questions have been designed to follow the process outlined earlier in this section and organised into 

three ‘stages’ to follow a graduated approach as the training year progresses. 

  



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

Prior to the end of each teaching placement and before the writing of placement reports, it is recommended that a Professional Learning Conversation takes place 
between the mentor and the trainee. The following tables contain guiding questions to support mentors in ensuring that a rich and rigorous discussion takes place to 
gauge the trainee’s progress against core areas of the Shotton Hall SCITT Curriculum and the ‘five pillars’ of the ITT Core Content Framework. This should enable 
the mentor to set high quality targets for professional development.  

TP1 
 

1. Behaviour 
From your observations, training and early practice … 
Can you give any examples of positive behaviour management strategies you have either observed or used within your own practice? Identify the 
effective principles from research shared in SCITT core training that underpinned these strategies you observed or used yourself (e.g. Tom Bennett, 
EEF...) 
How have you ensured that you are building positive relationships with the pupils in your class(es)? 
Can you reflect on a difficult moment relating to managing pupil behaviour that you overcame and what did you learn from this experience? Identify 
evidence-based research from SCITT core training that could help you re-shape your future practice in relation to managing challenging behaviour.  
Which aspects of your SCITT core training on behaviour management have had the most impact on your developing practice? 
How have you applied your school’s behaviour policy to help you manage pupil behaviour? Explain where this has been most effective.  
Talk me through an example of how you have supported the behaviour of pupils with SEND in your teaching. What have you learned from this? 

 
 

2. Pedagogy 
From your observations, training and early practice … 
How do teachers consider pupils’ prior learning when planning to impact on pupils’ learning and progress? 
How do teachers ensure their lessons are not cognitively overloading for their pupils? Draw upon key evidence-based research (e.g. Sweller). 
How do teachers adapt their teaching to: i) ensure all pupils access learning, while maintaining high expectations for all; ii) ensure the learning 
environment supports all learners? Think about why the teacher chose to adapt practice for particular pupils.  
Talk me through an example of when you have seen a teacher demonstrate effective modelling and how this reflected evidence-based practice shared 
during SCITT core training (e.g. Rosenshine). What did you learn about the impact of this on the pupils’ learning and progress? 
Talk me through how you have supported pupils with SEND during this placement? Which principles are underpinned by recommendations in the EEF 
SEND in Mainstream Schools Guidance Report? 



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

3. Curriculum: 
From your observations, training and early practice … 
How do teachers sequence learning to ensure that pupils are able to link new ideas to their existing knowledge? Identify where Rosenshine’s Principles of 
Effective Instruction underpin the sequencing.  
How do teachers consider and impact on early literacy/reading to ensure that all pupils can access the curriculum? (PRIMARY) 
Talk me through your understanding of what is meant by a ‘carefully sequenced and coherent curriculum’. 
Talk me through how you have identified and begun to address any significant gaps in your subject knowledge since commencing your training programme. 

Talk me through an example of where you have observed effective principles of SCITT core training or research around metacognition in practice to 
support pupils’ learning and progress. What did you learn from this? 
Talk me through an example of a common misconception you have encountered as you have planned and/or delivered a lesson/topic. What 
did you learn from finding ways to overcome this? 

 
 

4. Assessment: 
From your observations, training and early practice … 
What examples of formative assessment have you seen teachers use during your placement(s)? Explain why the teacher chose a particular strategy at a 
given time.  
How do teachers use information from assessments to inform the decisions they make within the classroom? 
Talk me through your understanding of the difference between formative and summative assessment. 
Talk me through your understanding of the strategies you have seen to maximize student engagement in assessment. What have you learned that you 
can apply to your own developing practice? Are there further examples from SCITT core training that could be developed in your own practice? 
Talk me through more than one example of high quality feedback, written or verbal, you have observed during your placement. How do you know it was 
‘high quality’? 

5. Professional Behaviours: 
From your observations, training and early practice … 
How do teachers build effective relationships with parents, carers and families? 
How do teachers make effective use of Teaching Assistants? Identify where these are underpinned by recommendations in the EEF Making Better Use of 
Teaching Assistant Guidance Report. How have you contributed to this process so far? 
How have you demonstrated your professionalism in school? 
Talk me through a professional discussion you have had with a key member of the staff team. (For example,  
SENCO, key stage leader, subject lead, HoD, pastoral lead.) What have you learned from these discussions? 
Talk me through how you have sought to make valuable contributions to the wider life of the school during your placement. 



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

Describe how you would respond to a safeguarding incident (e.g. disclosure) in line with this school’s policies and DfE Keeping Children Safe in 
Education, Sep 2020.   



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

 

 TP2- first half 

 

1. Behaviour 
From your observations, training and early practice … 
How have you ensured that you are building positive relationships with the pupils in your class in both of your school placements? Explain where 
recommendations 1 and 2 in the EEF Improving Behaviour in School Guidance Report feature in your practice e.g. EMR Model.  
What have you learned about how to create an environment where making mistakes and learning from them is encouraged within the classroom? 

Which aspects of research that you have learned in SCITT core training sessions have been most useful/impactful to you in regard to managing pupil 
behaviour successfully? 
Talk me through an example of how you have used high expectations within the classroom to impact positively on behaviour management. 
Talk me through how and why you have adapted/or utilised different behaviour management strategies to meet the needs of pupils in the different classes 
you have encountered.  

Talk me through a difficult/challenging occasion relating to managing pupil behaviour that you feel you overcame. Why did you adopt your approach? 
What did you learn from this experience. 

2. Pedagogy 
From your observations, training and early practice … 
How do you consider pupils’ prior knowledge when planning your teaching to impact on pupils’ learning and progress?  
Can you give practical examples of how you have scaffolded your teaching to impact on pupils’ learning and progress? What makes them ‘effective’? 
How have you identified common misconceptions within a/your subject and how have you ensured these misconceptions do not impact 
negatively on pupils’ learning and progress? Explain where principles outlined in SCITT core training feature in your approaches.  
What examples have you seen of grouping pupils? Which methods do you think are most effective when thinking about the impact on pupils’ learning and 
progress? Do they reflect EEF research? 
What opportunities do you give the pupils in your class to talk about their learning? Based on your experiences to date, what impact does 
peer to peer discussion have on pupils’ learning and progress? 
When planning sequences of lessons, how do you consider metacognition and the cognitive load of the pupils within your class? 
Talk me through what you understand to be the differences between working and long-term memory. How have you applied this understanding 
in your planning and delivery of a lesson or learning sequence? Where is it most effectively used? 
Talk me through an example of effective modelling that you have used and explain why. What would you say was the impact of this on your pupils’ 
learning and progress? How do you know? 



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

 

Talk me through an example of how you have adapted your planned teaching to ensure all pupils, including any with SEND, can fully access 
the learning, whilst ensuring there are high expectations for all. What have you learned from this experience? Identify aspects of SCITT core training that 
you need to consider further.  



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

 
 

 

 

 

3. Curriculum: 
From your observations, training and early practice … 
What resources have you utilised to support the development of your subject knowledge and/or your progress in any curriculum areas that 
you need to improve? 
How have you ensured that your planning is appropriately aligned to your school’s curriculum and the choices that have been made in relation 
to the content covered? 
What teaching strategies have you developed to engage and enthuse your pupils, especially in relation to them understanding what they are 
learning and why? 
Talk me through an example of where you have demonstrated your understanding of the term ‘a carefully sequenced and coherent curriculum’ 
in your own planning for effective learning. 
Talk me through an example of where you have sequenced learning to ensure that pupils are able to link new ideas to their existing knowledge? Identify why 
the sequence was effective.  
Talk me through how your SCITT core training and school-led training/experiences have helped you become confident in the teaching of 
Early Reading (including Systematic Synthetic Phonics) (PRIMARY) 

4. Assessment: 
From your observations, training and early practice … 
What is your understanding of the difference between formative and summative assessment and how have you used both within the classroom? 

What examples of formative assessment have you used as part of your day-to-day teaching routine? Identify further examples from SCITT core training 
not yet used.  
How have you and teachers ensured that summative assessments are accurate, consistent and fit for purpose? How does it reflect EBE research? 

Moving into the final part of your training year, which areas of assessment would you like to become more confident and adept in? Explain why.  
Talk me through some examples of high quality feedback, written or verbal, that you have given and that has had a significant impact on pupils’ learning and 
progress. How do you know? 
Talk me through your understanding of which types of feedback are most effective when working with pupils within your context. 
Talk me through how you have used information from assessments to inform the decisions you have made about the next steps for your pupils. 



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

5. Professional Behaviours: 
From your observations, training and early practice … 
In what ways have you continued to make valuable contributions to the wider life of the school? 
When working with Teaching Assistants, what steps, in line with SCITT core training, have you taken to maximise their impact on pupils’ learning and 
progress? 
What discussions have you had with key members of the staff team? (For example, SENDCO.) 
Have you had the opportunity to take part in any CPD sessions and what impact have these had on your own development? 
How have you demonstrated your professionalism in school? 
Talk me through an occasion when you either had to deal with, or witnessed, a safeguarding incident. How was this dealt with? 
What did you learn from the experience? 
Talk me through how you have begun to build effective relationships with parents, carers and families. What do you think are the key principles 
involved? 



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

 
 

 TP2- second half 

 

 

1. Behaviour 
From your observations, training and early practice … 
How have you promoted high expectations for all pupils in your class(es)? How can you achieve this when the pupils have different starting points? 

Which routines that you have established during your increased teaching timetable have been most effective in managing behaviour? Identify why these 
have been effective.  
Can you describe the difference between intrinsic and extrinsic rewards? How have you made use of rewards in your recent teaching? How effective has 
this been on the motivation and behaviour of your pupils? 
Talk me through an example of how you have impacted on the behaviour of a pupil within your class which required more than one strategy. What had the 
biggest impact when working with this child? Why did you adopt this particular strategy? 
Talk me through the areas relating to behaviour management, identified in SCITT core training or during placement, that you would like to most make 
progress in during your NQT year. 

2. Pedagogy 
From your observations, training and early practice … 
Can you give an example of when you have broken down complex concepts into smaller steps in order to support pupils’ learning and progress? How did 
you do this and why was it effective? 
Which pedagogical approaches that you have learned about, observed or used within class have had the most impact on your developing practice? What 
reasons can you give for adopting these approaches?  
When working with SEND pupils within your class, what have been the most successful strategies that you have observed or used to impact on their 
learning and progress? 
Talk me through how you have considered metacognition and cognitive load when planning and teaching a sequence of lessons. 
Talk me through the questioning strategies you use to engage pupils, to check their prior knowledge and assess their understanding. Drawing upon SCITT 
core training, explain why you utilised these particular strategies. 



 

 
Professional Learning Conversation- Prompts for Mentors and Professional Tutors 

 

 

3. Curriculum: 
From your observations, training and early practice … 
What do you now understand by the term ‘a carefully sequenced and coherent curriculum’? 
How will you prepare yourself for teaching in a school with a curriculum you are unfamiliar with? What challenges might this bring? 
Now that you have responsibility for the majority of planning and teaching within your classroom, how have you ensured your planning is tightly linked to your 
school’s curriculum and the choices they have made in relation to the content they cover? 
Talk me through some examples of the common misconceptions that exist within your Key Stage/subject. How have you addressed these 
using your planning to support this process? 
Talk me through how you have identified areas that you are less confident in and how you have deepened your own subject knowledge since 
the start of the programme. 

4. Assessment: 
From your observations, training and early practice … 
Can you think of an example from your teaching experience where feedback you have given has had a significant impact on the progress of a pupil or 
group of pupils? How did you know? 
Can you give some examples of formative assessment you used during your teaching and how these assessments impact on individuals and groups 
within your class(es)? Explain why you adopted these particular strategies for formative assessment.  
How have you utilised the data that your school has collected about the pupils in your class? How can you make the best use of the data that is collected 
within your class or across the school? 
Using your experiences from your training year, talk me through what you believe to be the most important elements in effective and accurate 
assessment of pupils’ progress. 
Talk me through your understanding of the relationship between formative and summative assessment. How have you used both to support your 
teaching? Why were they effective? 
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Use of Evidence Tracker 

The quality of a trainee’s progress over time will be judged by the impact on the progress and learning of 
pupils. A trainee’s impact needs to be assessed through consideration of all aspects of their practice with 
full reference to the Teachers’ Standards, overall and individually by the end of the ITT year. By the end of 
the programme, a trainee who successfully gains QTS will have demonstrated evidence to meet each of the 
Teachers’ Standards for Part One: Teaching and for Part Two: Personal and Professional Conduct. 
 
Progress towards meeting these Teachers’ Standards will be assessed throughout the formative and the 
final summative assessments, as mapped out in the ‘Assessment at a Glance’ document included in this 
guidance. 
 
In preparation for summative QTS assessment, trainees are required to make reference to a sufficient 
quality of evidence to demonstrate that they have met all the Teachers’ Standards, including Part 2. 
Shotton Hall SCITT will use the evidence outlined in this document during strategic, timely formative 
assessment points in the year to assess a trainee’s trajectory towards gaining QTS by the end of the course 
during the final QTS interview. Evidence will be organised by the trainee and made readily available to 
share during the Professional Learning Conversations and in the final QTS interview process, for example 
from Trainee Planner Files, online file storage etc. 
 
The Evidence Tracker document sits alongside the formative assessment Professional Learning 
Conversations that take place throughout the year. It is important to emphasis that the trainees are not in 
any way being assessed prematurely against the Teachers’ Standards. Instead, identified strategically timed 
PLC checkpoints throughout the year are followed to establish whether a trainee is ‘on track’ to meet the 
Teachers’ Standards by the end of the course. Trainees gather evidence and demonstrate to their SCITT 
and school mentors that they are on trajectory towards meeting the Teachers’ Standards. The Evidence 
Tracker document is a vehicle in which to demonstrate this progress as the year advances. The Evidence 
Tracker and PLC checkpoint system provides a vital mechanism for ensuring appropriate support and 
personalised training for trainees throughout the year, where need is identified. 

In each PLC, trainees are required to present their best pieces of evidence per standard (e.g. for TS1, TS2 
etc) during each Professional Learning Conversation (PLC) that broadly cover the sub-standards, for that 
point in the course. Mentors and SCITT Tutors are realistic in their formative assessment of trainees at 
each PLC checkpoint with regards to the progress they would expect to see at each checkpoint. Premature 
judgements against the Teachers’’ Standards are not made at the PLC checkpoints. Each Professional 
Learning Conversation is a trajectory checkpoint that assists trainees in gauging your progress towards 
meeting the Teachers’ Standards expected at the end of the ITT year. In addition, the checkpoints are also 
in place to support trainees with managing their workload and in line with the recommendations in 
relation to workload made in Addressing Teacher Workload in Initial Teacher Education (ITE) (DfE, 2018). 
 

 

Professional Learning Conversation: 

From the start of the programme, you may start to reference evidence against any Teachers’ Sub-standard. 
Each Professional Learning Conversation is a trajectory checkpoint that assists you in gauging your progress 
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towards meeting the Teachers’ Standards expected at the end of the ITT year. The PLCs place a focus on 
the following standards: 

Checkpoint Focus 
1. PLC 1 Teachers’ Standard 3 

Teachers’ Standard Part 2 
2. PLC 2 Teachers’ Standard 1 

Teachers’ Standard 7 
 
Teachers’ Standard Part 2 

3. PLC 3 Teachers’ Standard 4 
Teachers’ Standard 5 
Teachers’ Standard Part 2 

4. PLC 4 Teachers’ Standard 2 
Teachers’ Standard 6 
 
Teachers’ Standard Part 2 

5. PLC 5 Teachers’ Standard 8 
Teachers’ Standard Part 2 

Evidence should be referenced across the ITT year rather than cease after each PLC. 
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Teachers’ Standards Preamble: Teachers make the education of their pupils their first concern and are accountable for achieving the highest possible 
standards in work and conduct. Teachers act with honesty and integrity; have strong subject knowledge, keep their knowledge and skills as teachers up-to-
date and are self–critical; forge positive professional relationships; and work with parents in the best interests of their pupils. 

 Teachers’ Standards Evidence  Evidence of 
standard (Y/N) 

 
PART ONE: TEACHING  
A teacher must: 

1 Set high expectations which inspire, motivate and challenge pupils  

establish a safe and stimulating environment for 
pupils, rooted in mutual respect 

1. 
2. 
3. 
 

 

set goals that stretch and challenge pupils of all 
backgrounds, abilities and dispositions 

 

demonstrate consistently the positive attitudes, 
values and behaviour which are expected of 
pupils. 

 

2 Promote good progress and outcomes by pupils  

• be accountable for pupils’ attainment, 
progress and outcomes 

1. 
2. 
3. 
 

 

• be aware of pupils’ capabilities and their 
prior knowledge, and plan teaching to build 
on these 

 

• guide pupils to reflect on the progress they 
have made and their emerging needs 
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• demonstrate knowledge and 
understanding of how pupils learn and how 
this impacts on teaching 

 

• encourage pupils to take a responsible and 
conscientious attitude to their own work 
and study. 

 

3 Demonstrate good subject and curriculum knowledge 

• have a secure knowledge of the relevant 
subject(s) and curriculum areas, foster and 
maintain pupils’ interest in the subject, and 
address misunderstandings 

1. 
2. 
3. 
 

 

• demonstrate a critical understanding of 
developments in the subject and 
curriculum areas, and promote the value of 
scholarship 

 

• demonstrate an understanding of and take 
responsibility for promoting high standards 
of literacy, articulacy and the correct use of 
standard English, whatever the teacher’s 
specialist subject  

 

• if teaching early reading, demonstrate a 
clear understanding of systematic synthetic 
phonics (PRIMARY) 

 

• if teaching early mathematics, demonstrate 
a clear understanding of appropriate 
teaching strategies (PRIMARY) 

 

4 Plan and teach well-structured lessons  
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• impart knowledge and develop 
understanding through effective use of 
lesson time 

1. 
2. 
3. 
 

 

• promote a love of learning and children’s 
intellectual curiosity  

 

• set homework and plan other out-of-class 
activities to consolidate and extend the 
knowledge and understanding pupils have 
acquired  

 

• reflect systematically on the effectiveness 
of lessons and approaches to teaching  

 

• contribute to the design and provision of 
an engaging  curriculum within  the 
relevant subject area(s). 

 

 

5 Adapt teaching to respond to the strengths and needs of all pupils  

• know when and how to differentiate appropriately, 
using approaches which enable pupils to be taught 
effectively  

1. 
2. 
3. 
 

 

• have a secure understanding of how a range of factors 
can inhibit pupils’ ability to learn, and how best to 
overcome these 

 

• demonstrate an awareness of the physical, social and 
intellectual development of children, and know how to 
adapt teaching to support pupils’ education at 
different stages of development  
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• have a clear understanding of the needs of all pupils, 
including those with special education needs; those of 
high ability; those with English as an additional 
language; those with disabilities; and be able to use 
and evaluate distinctive teaching approaches to 
engage and support them. 

 

6 Make accurate and productive use of assessment  

• know and understand how to assess the relevant 
subject and curriculum areas, including statutory 
assessment requirements  

1. 
2. 
3. 
 

 

• make use of formative and summative assessment to 
secure pupils’ progress  

 

• use relevant data to monitor progress, set targets, and 
plan subsequent lessons  

 

• give pupils regular feedback, both orally and through 
accurate marking, and encourage pupils to respond to 
the feedback. 

 

 

7 Manage behaviour effectively to ensure a good and safe learning environment  

• have clear rules and routines for behaviour in 
classrooms, and take responsibility for promoting good 
and courteous behaviour both in classrooms and 
around the schools, in accordance with the school’s 
behaviour policy 

1. 
2. 
3. 
 

 

• have high expectations of behaviour, and establish a 
framework for discipline with a range of strategies, 
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using praise, sanctions and rewards consistently and 
fairly  

• manage classes effectively, using approaches which 
are appropriate to pupils’ needs in order to involve 
and motivate them 

 

• maintain good relationships with pupils, exercise 
appropriate authority, and act decisively when 
necessary. 

 

8 Fulfil wider professional responsibilities  

• make a positive contribution to the wider life and 
ethos of the school  

1. 
2. 
3. 
 

 

• develop effective professional relationships with 
colleagues, knowing how and when to draw on advice 
and specialist support  

 

• deploy support staff effectively   
• take responsibility for improving teaching through 

appropriate professional development, responding to 
advice and feedback from colleagues 

 

• communicate effectively with parents with regard to 
pupils’ achievements and well-being. 

 

 

PART TWO: PERSONAL AND PROFESSIONAL CONDUCT  
 
A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the 
behaviour and attitudes which set the required standard for conduct throughout a teacher’s career. 
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 Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by: 

• treating pupils with dignity, building relationships rooted 
in mutual respect, and at all times observing proper 
boundaries appropriate to a teacher’s professional 
position  

1. 
2. 
3. 
 
 

 

• having regard for the need to safeguard pupils’ well-
being, in accordance with statutory provisions 

 

• showing tolerance of and respect for the rights of others  
• not undermining fundamental British values, including 

democracy, the rule of law, individual liberty and mutual 
respect, and tolerance of those with different faiths and 
beliefs 

 

• ensuring that personal beliefs are not expressed in ways 
which exploit pupils’ vulnerability or might lead them to 
break the law. 

 

 • Teachers must have proper and professional regard for 
the ethos, policies and practices of the school in which 
they teach, and maintain high standards in their own 
attendance and punctuality. 

 

 • Teachers must have an understanding of, and always act 
within, the statutory frameworks which set out their 
professional duties and responsibilities. 
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TP reports  

When assessing trainee teachers, it is essential that the developing quality of both the trainee 
teachers’ teaching and their impact on pupil progress and learning over time is fully captured in both 
judgements and comments. 

It is essential that there is a clear alignment across: 

• the overall judgement of ‘on track’ or ‘not had the opportunity’ agreed at each strategic point and 
related commentaries 

• appropriate targets – these should be precise and subject-specific, referring to Teachers’ Standards 
and the tracking of progress 

 

When preparing the TP1 & TP2 reports, it is important that mentors and Professional Tutors, together 
with trainee teachers, write and then scrutinise the reports to ensure that they are based on clear 
evidence of: 

• pupil progress and learning over time informing the overall strengths and areas for development 

• the actual quality of the trainee teachers’ teaching over time informing the overall strengths 
and areas for development 

• the records of weekly mentor meetings and observations clearly building on the trainee 

teachers’ developing profile as evidenced in the above and through the tracking of each 

element 

• Trainee fills in grade descriptor prior to the meeting, which shows the mentor where the 

trainee thinks they are. The following discussion should mean the grading is meaningful, the 

trainee feels they have a voice in the process, and thus there are then no surprises.  

• A one-hour meeting, with the tutor after TP1, to consider progress, targets for improvement 

and evidence collation. This is supportive in nature and will help the trainee work their 

way through the SCITT system. An element of this meeting will be a health check, to check 

the trainee’s state of mind and their general wellbeing. TP2 targets will be discussed, in 

relation to the trainee’s SKAT and the subject knowledge targets from TP1, to organise and 

to identify what, if any, support is required from the SCITT tutor.  

 

Subject knowledge 
Mentors are asked to comment on the progress they feel their trainees are making with regards to further 
strengthening subject knowledge areas whilst on teaching placement. There is an opportunity to mentors to 
set SMART targets for subject knowledge strengthening, should they feel that their trainee would benefit 
from this. This target is then reviewed at the next assessment point of the trainee.  
 

TP report preparation 

Trainee Preparation  
• The trainee should ensure that their Evidence Tracker and associated documents including 

evidence trail is up to date. 
• Evidence should be drawn from the completed Pupil Progress Case Study*, SKAT and associated 

material collected during TP1. 
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• Formal assessment meeting: This hour-long meeting takes place between the trainee and their 
mentor to discuss the trainee’s TP1 attainment against the Standards at this current point in 
their training year. Ensuring that they are on track for meeting the Teachers’ Standards at the 
end of the ITT year. 

• Trainees must schedule an hour-long meeting with their mentor to ensure this assessment 
process takes place and be prepared to discuss their Evidence Tracker and associated 
documents. 
 

During this meeting, the mentor will: 
a. Ask the trainee to discuss their Evidence Tracker and associated documents stating clearly 

why they have chosen those documents.  

b. All assessment judgements should be made based on the full range of evidence that has 
been collected by the trainee trajectory decisions that are made by mentors are based upon 
holistic progress made during teaching placement– this includes professional learning 
conversations with mentors, lesson delivery, trainee reflections, evidence etc. All should be 
considered when making progress judgement. 

c. Repeat for each of the Teachers’ Standards. 

The mentor is responsible for assessment and has the final decision in this reporting 
process. Assessment must be informed by a full range of evidence, professional 
judgements which are accurate and rigorous. Judgements need to be based on the 
quality of the trainee teacher’s teaching overall and reflect their impact on pupil progress 
and learning over time 

d. Prompt the trainee to reflect on their impact on pupil progress and the difference their 
teaching has made over time as the key focal point for evidence. Trainees should attend 
the assessment meeting with their completed Pupil Progress Case Study and examples 
of the impact of their teaching on pupil progress over time. 

e. Prompt trainee to reflect on their subject knowledge development with reference to 
their SKAT document and relevant checkpoints. Trainees should attend the assessment 
meeting with their SKAT and relevant checkpoints should be evaluated and completed. 

f. Complete the report and send copies to Shotton Hall SCITT, the Trainee and the 

Professional Tutor by set date identified by SCITT Directorate and shared with schools. 

 

 
 

Temperature Check TP2 

At the midway point of TP2 school mentors will be asked to complete an electronic survey to summarise 
their trainee’s progress. This survey is to ascertain whether the trainee is on trajectory towards meeting 
the Teachers’ Standards at the end of their ITT year. Rapid intervention can then be put in place by the 
school and the SCITT, should the mentor feel their trainee is not on trajectory.

The quality of a trainee’s progress over time will be judged by the impact on the progress and learning of pupils. For 
each of the Teachers’ Standards please indicate if the trainee is on trajectory towards meeting the Teachers’ Sub-
Standards, according to this stage of their training year, and based upon your professional judgement of them being 
on trajectory towards meeting the Teachers’ Standards by the final QTS formative assessment at the end of the 
programme. 
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From Observing to Reporting 
 

The diagram below exemplifies the process of assessing and supporting trainees’ progress from observation through intervention to reporting. The 
main features are the observations of lessons, considering the full range of evidence and the impact of trainees’ teaching on outcomes for pupils and 
weekly meetings leading to TP1, TP2 temperature check and TP2 reports.  Trainees, mentors, professional tutors and SCITT tutors all have significant 
roles. 

Observation(s) of lessons together with the appropriate range of associated evidence. 

 

Identify and celebrate the trainees' successes; identify and agree response to any issues related to well-being. (Discussion/meeting) 

 

Identify evidence of impact on outcomes for pupils. (Discussion/meeting) 

 

What difference has the teaching made to the pupils? Why? (Discussion/meeting) 

 

What difference has the ITE curriculum made to the trainee? Why? (Discussion/meeting) 

 

Identify strength and areas for development for the trainee. (Discussion/meeting) 
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Review and identify targets including carrying over targets if appropriate. (Trainee and mentor) 

 

Identify related weekly training and actions. (Trainee and mentor) 

 

Communicate additional support, guidance or development needed. (Trainee, mentor, professional tutor and SCITT tutor) 

 
Over each term, the trainee provides evidence* of their progress, supported by the school mentor and SCITT 

tutor. (* Note discussion of 'evidence') 

 

 

Directly informs TP1, TP2 temperature check and TP2 reports. (Trainee, school mentor and 
SCITT tutor) 
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Quality Assurance 

Our vision for quality assurance across accuracy in assessment is to relentlessly pursue a vision for excellence 
focused on sustaining the highest quality of provision and outcomes for all trainees across all phases and 
subjects. To safeguard that this provision is of equally high quality, through the application of consistent and 
rigorous well-embedded effective quality assurance policies and procedures across our ITE partnership. 

Implementation of QA 

 Subject Mentor (SM) and Professional Tutor (PT) Training 

This training takes place several times a year to ensure that high quality mentoring in taking place throughout 
the course across our Teaching School Alliance. Quality assurance of SMs and PTs takes place in the following 
ways: 

• Compulsory teaching placement training for both new and existing SMs and PTs in preparation for 
the beginning of both first and second teaching placements. Where it is not possible for SMs to attend 
these twilight training sessions, then PTs who do attend cascade the information and training 
provided by the SCITT to those staff members who were absent.  

• In the case where neither SM or PT can attend from a school, then a member of the SCITT team will 
visit the school and deliver the training one-to-one to those staff members to ensure that they have 
received this vital training and to ensure consistency of mentoring across all schools and phases. 

Teaching Placement Reports 

• Report writing training is provided for both new and existing SMs and PTs in preparation for 
submitting trainee progress reports. This training is covered in the compulsory training sessions 
earlier in the year, alongside a refresher provided by the SCITT for any SMs or PTs who feel this would 
support them further in writing this important document. 

• Again, in the case where neither SM or PT can attend from a school, then a member of the SCITT 
team will visit the school and deliver the training one-to-one to ensure consistency across all schools 
and phases. 

• All teaching placement reports are signed and sent to the SCITT via the PTs. This is to ensure that the 
PT has seen and authorised the report before submitting it to the SCITT and agrees with the 
judgements made and targets set are accurate, based upon their discussions with their trainee’s SM 
and the PTs observation of their trainee.  

 

Teaching Placement Observations 

A minimum of three teaching placement observations by SCITT Tutors take place throughout the course: 
one observation during Teaching Placement one (TP1) and two during Teaching Placement 2 (TP2).  

During the observations the following takes place to ensure quality assurance triangulation of the provision 
and mentoring provided by schools to all trainees cross-phase and cross-subject: 

• Joint observations take place between the SCITT Tutor and the SM of the trainee.  
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• Joint feedback between the SCITT Tutor and the SM then takes place, with the SM leading this 
discussion.  

• The SCITT Tutor then spends time with the trainee to complete the Quality Assurance Checklist for 
Observation Visit ensuring that weekly mentor meetings and weekly observations are taking place. 
Time will be spent reviewing the targets that have been set during weekly mentor meetings and 
following observations to ensure they are constructive, reflective and following SCITT guidelines. 

• The Professional Learning Conversation then follows whereby the SCITT Tutor will assess the progress 
made by the trainee towards trajectory of meeting QTS by the end of the course based upon the 
observation, the PLC and the evidence provided to demonstrate how the trainee is impacting upon 
pupil progress. 

External Moderation 

To ensure further rigour to our already high-quality assurance programme, we work with the University of 
Roehampton each year. Both our primary and secondary external moderators are highly experienced and 
regarded within ITE and are based at a university based ITE provider. 

Both moderators visit the SCITT twice during the academic year, during this time the following takes place 
in order for our moderators to quality assure our provision effectively, rigorously and comprehensively cross-
phase and cross-subject. These visits include:  

• Joint observation of trainees with the SCITT Team to ensure accurate overall assessment judgements 
are being made by both SMs and the Team. 

• Meetings with trainees to discuss their progress and the impact they feel they have had on pupil 
progress as a result of the training they have received and the school placements they have 
completed. 

 

Following this process and the receipt of the moderators’ reports, we then integrate the reports into our Self 
Evaluation and Development Plan by actioning the recommendations given to us to strengthen our provision 
further. 

 For further detail regarding the SCITT quality assurances processes, please see the SCITT Guidance 
Handbook 

  



 

 

Primary Observation and Weekly Mentor Meeting Forms 

 

Guidance notes  

Each trainee must have a formal weekly meeting. 
 

Trainees must bring evidence to demonstrate their progress and their pupils’ 
progress 
ü The meeting will draw from observations of trainees’ teaching and include reviewing the 

following:  
• assessment of the quality of their teaching judged through pupil progress 

(examples may include both summative and formative assessment) 
• specific and clearly structured target setting 
• agreeing related training and CPD opportunities for trainee 

ü Meetings need to take place with the mentor. At review points throughout the year, the 
SCITT tutor will also be involved.  

ü A range of evidence to demonstrate an understanding of planning and teaching using the 
New Curriculum. 

ü Assessment of trainees should begin with consideration of the impact of their teaching 
on pupils’ progress over time. 

ü Evidence of how assessment without levels focuses upon pupil progress using the 
school’s assessment policy.  Trainees should have evidence of pupil starting points and 
formative and summative assessment techniques.   

ü The trainees’ subject knowledge assessed with the mentor at least once within the 
placement. 

ü The full range of evidence must be considered, including: pupils' responses in lessons 
and from their work books, the quality and impact of trainees' marking and summative 
assessment, the context and content of the lessons observed and trainees’ files and 
evaluations.  

 
Observation guidance 
1. Before each observation, the trainee must complete Form 1 (section 1.1) of the 

observation form. This provides context of the lesson for the observer during the lesson. 
A seating plan should also be made available for the observer at the start of all formal 
lesson observations.  

2. More than one observation could feed into and direct discussion at the weekly review. 
3. Where possible, reflection and feedback should happen immediately after an 

observation. 
4. Recorded observations are to be completed only by the mentor and co-mentor (where 

identified) who should need to ensure: 
a. that they are familiar with the context and content of lesson and the trainee’s 

plans (preparation for observation form, Form 1.1) 
b. the focus of all observations will be based upon pupil progress over time and the 

impact of trainees’ teaching on this 
c. they discuss trainees’ previous targets, with a focus upon improving the quality of 

their teaching  



 
 
 
 

47 
 

d. complete relevant sections of the lesson observation form (section 1.2, 1.4 
and 1.5) 

 
5. During an observation, the focus should be on evidence that the trainee’s teaching is 

impacting on pupils’ learning and how this has taken place/been assessed. Notes on 
section 1.2 and 1.3 of proforma. 

 
6. Trainee Progress in Phonics and Early Reading- Forms 1, 2a and 2b 

The development of phonics knowledge and the application of related skills is an 
explicit aspect of trainee development. Please note that if the trainee has a Key 
Stage 2 placement, explicit opportunities to observe and teach small groups in 
phonics should be provided.  

7. The weekly review meeting with Mentor and Trainee:  preferably after an observation 
by the mentor and include the post observation discussion, will involve: 
a. Trainees bringing evidence to demonstrate their own and pupils’ progress 

over time to their mentor. 
b. Mentor leads consideration of teaching overall. This will be informed by colleagues 

in phase, who feed into the process through the mentor. The focus of the meeting 
is progress against targets set, with specific reference to the level of pupil progress 
(good or better/expected). 

c. Mentor leads the trainee in relating this to the grade descriptors for the Teachers’ 
Standards and sub-headings, recognising that there is considerable overlap across 
the Teachers’ Standards. Trainees and mentors will use an annotated and 
highlighted copy of this for ongoing benchmarking and target setting at weekly 
meetings. 

d. Mentor to set, record and review short and longer term targets to improve the 
quality of trainees’ teaching overall. They should reference the Teachers’ Standards 
and use the language of the grade descriptors.  

e. Mentors have a central role in the ongoing development of trainees’ subject 
knowledge (SK) and we ask that this can be developed through weekly targets 
and/or the Subject Knowledge Audit Tracker (SKAT).  

f. Mentors are expected to make sure trainees fully understand the school’s marking 
and assessment policy to ensure pupil progress within the New Curriculum. 

g.  Copies of Forms 1 and 2 should be retained by Mentor and Trainee 
h.  Trainee to file in mentor meetings section of trainee teacher planner  

8. Any cause for concern issues raised should initially be taken to the school’s 
Professional Tutor, who will then inform SCITT after discussion with the trainee.  This 
process should happen immediately. 
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HOW THE PROCESS WORKS 
 

 

 

 

 

 

 

 

 
 
 
 
 

 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

  

Complete one formal weekly lesson observation (weekly) 

Post observation feedback questions (weekly) 

Provide summary of feedback, including structured target setting and specific 
behaviour management target (weekly) 

Mentor meeting with trainee (weekly) 

• Discuss evidence gathered towards Teacher Standards, Pupil Progress Case Study and 
SKAT 

• Check Trainee Grade Descriptors are annotated and up-to-date 

• Progress against previous lesson observation targets 

• Trainee’s impact on pupil progress 

• Workload 

• CPD opportunities 

• CPD opportunities 

Full range of evidence directly informs grades against Teachers’ Standards for 
interim/summative reports and progress tutorials  

(prior to the penultimate week of the placement) 
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1.1 To be completed by the trainee prior to the lesson and made available to the observer along with 
lesson plan and class information (seating plan, data, targets and individual needs) 

Trainee: Observer: Date: 

Subject or Phase:  Time:  Year group:  
Class size:  

Contextual information for lesson – to be completed by trainee prior to lesson and given to mentor  

Current targets/What would you like the observer to focus on? 
 
 
 
 

1.2  To be considered by the mentor during the observation visit 

Sources of evidence linked to pupil progress 

Trainees’ files/planning The observer’s discussion with individual pupils 

Assessment of prior learning to inform planning Quality and impact of feedback 

Impact of trainees’ questioning on pupil response Quality of marking of work/target setting 

Observations of pupils engaging in learning Pupil responses to written and verbal feedback 

FORM 1 – LESSON OBSERVATION FORM 
 



 

 

 

 

 

TS1 – Expectations, motivation and challenge TS5 – Adapt teaching   

TS2 – Progress and outcomes TS6 – Make accurate and productive use of assessment  

TS3 – Subject and curriculum knowledge TS7 – Manage behaviour effectively 

TS4 – Plan and teach well-structured lessons TS8 – Fulfil wider professional responsibility 

1.3  Feedback notes with a focus on impact on  

Activity Impact on pupil progress Teacher Standards 

What did the trainee/pupils do? What was happening? What was the impact on progress?  How do you know?  
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1.4 Post Observation Feedback Questions - to be completed by the Subject Mentor during post 

lesson discussion.  Please ask the trainee the following questions to ensure that they reflect on the 

progress made during the lesson BEFORE offering any feedback.  SM to record responses below. 

Did all/ the majority of pupils make progress (please comment on specific groups of learners and/or 
individual pupils and their progress against the Learning Objectives)?  How do you know this?  What 
evidence do you have? 
 

 

 

 

 

 

How did you adapt your teaching to increase pupil progress? 
 
 
 
 
 
 
 
What could be changed to inform your future planning to increase pupil progress? 
 
 
 
 
 
 
 
 
How are your lessons sequenced so that new knowledge, skills and understanding are built upon? 
 
 
 
 
 
 
How are you teaching to build memory? 
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1.5 Strengths Identified 

 

To be completed WITH the trainee after 1.4 Post  Observation Feedback Questions 

How did the trainee impact on pupil progress? 

Please link to Teachers’ Standards and Sub-standards 

Strength: 
 
 
 
 
 

Teachers’ Standard: 
 
 
  

Sub-standard: 

Strength: 
 
 
 
 

Teachers’ Standard:  
 
 
 
 

Sub-standard: 

Strength: 
 
 
 
 
 

Teachers’ Standard  
 
 
  

Sub-standard: 
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Target 1 -Behaviour 

Management please use 
Teachers’ Standards to 
actively target substandard. 
The best targets will include 
features of SK development 
as an intrinsic part of 
effective teaching.   

Focus: 
 
 
 

Teachers’ Standard and 

sub-standard: 

Success criteria- Be 
specific. What will progress 
against this target look like 
in Class x (i.e. observations, 
data, marking, lesson plans, 
pupils’ work, progress)? 
Please avoid listing broad 
tasks (‘behaviour 
management’) - be specific.  

 
What specifically will success look like against this target?  

 
 
 

Where will evidence be found and what will this look like?  
 
 
 

Training, actions and 

support 

 
 
 

Target date 
 

Target achieved  ☐ 
Target 2- please use 
Teachers’ Standards to 
actively target substandard. 
The best targets will include 
features of SK development 
as an intrinsic part of 
effective teaching.   

Focus: 
 
 
 

Teachers’ Standard and 

sub-standard: 

Success criteria- Be 
specific. What will progress 
against this target look like 
in Class x (i.e. observations, 
data, marking, lesson plans, 
pupils’ work, progress)? 
Please avoid listing broad 
tasks (‘behaviour 
management’) - be specific. 

What specifically will success look like against this target? 
 
 
 

Where will evidence be found and what will this look like?  
 
 
 
 
 

Training, actions and 

support 

 
 

Target date 
                                                                                               

 Target achieved  ☐ 
Target 3- please use 
Teachers’ Standards to 
actively target substandard. 
The best targets will include 
features of SK development 
as an intrinsic part of 
effective teaching.   

Focus: 
 
 
 

Teachers’ Standard and 

sub-standard: 

1.5 Summary of feedback 

To be completed WITH the trainee after 1.4 Post-Observation Feedback Questions 

Structured Target Setting 

Up to 3 structured targets which will further increase the trainee’s impact on pupil progress  

Please link to Teachers’ Standards and Sub-standards 
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Success criteria- Be 
specific. What will progress 
against this target look like 
in Class x (i.e. observations, 
data, marking, lesson plans, 
pupils’ work, progress)? 
Please avoid listing broad 
tasks (‘behaviour 
management’) - be specific. 

What specifically will success look like against this target? 
 
 
 

Where will evidence be found and what will this look like?  
 
 
 
 
 

Training, actions and 

support 

 
 
 

Target date 
                                                                                               

 Target achieved  ☐ 

Signed  Mentor                                                        Trainee 

Date  
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FORM 2- WEEKLY MEETING WITH MENTOR 
To be completed by the mentor and the trainee 

 

 2.1 The trainee must bring evidence of the ways in which they are meeting current targets and the 

impact they are having on pupil progress. They must be prepared to discuss targets as well as 

evidence of assessment with their mentor/ professional tutor.  

As mentor, please indicate which standards you have seen evidence of? 

Evidence from Pupil Progress Case  

 

 

 

 

 

Progress towards SKAT targets 

 

 

 

 

Progress against previous lesson observation targets 

Target 1 (behaviour management): Review date                                                                                                            
Target achieved  ☐ 

Target 2: Review date                                                                                                              
Target achieved  ☐ 

Target 3: Review date                                                                                                              
Target achieved  ☐ 

Emerging targets (if appropriate):  
Please use Teachers’ 
Standards to actively target 
substandard. The best 
targets will include features 
of SK development as an 
intrinsic part of effective 
teaching.   

Focus: 
 
 
 
 
 

 

Teachers’ Standard and sub-standard: 
Success criteria- Be 
specific. What will progress 
against this target look like 
in Class x (i.e. observations, 
data, marking, lesson plans, 
pupils’ work, progress)? 
Please avoid listing broad 
tasks (‘behaviour 
management’) - be specific.  

 
What specifically will success look like against this target?  

 
 
 

Where will evidence be found and what will this look like?  
 
 
 

Training, actions and 

support 

 
 

TS1 – Expectations, motivation and challenge TS5 – Adapt teaching   

TS2 – Progress and outcomes TS6 – Make accurate and productive use of assessment  

TS3 – Subject and curriculum knowledge TS7 – Manage behaviour effectively 

TS4 – Plan and teach well-structured lessons TS8 – Fulfil wider professional responsibility 
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Target date 
 
Target achieved  ☐ 

 

2.2 Trainee’s impact on pupil progress (please tick) 

Overall pupils are making good or better progress (outstanding) 
 
 

Overall pupils are making at least expected progress (good)  

The trainee is able to promote good pupil progress (achieving)  

The trainee is currently unable to promote pupil progress (developing)  

Managing workload (including well-being) 

 

 

 

 

 

 

CPD opportunities (e.g. attending staff training, observations of colleagues, moderation, national test 

preparations’…) 

 

 

 

 

 

 

 

Trainees must retain copies of all forms 1 and 2 in the TTP. Sections have been provided for this 
information. 

Moderating tutors from the SCITT will check that Form 1 and 2 has been filed for every week of 
teaching practice. The expectation is one copy per week. 

 



 
 

 

Secondary Observation Form and Weekly Mentor Meeting Forms 

 

Guidance notes  
Each trainee must have a formal weekly meeting. 

 

Trainees must bring evidence to demonstrate their progress and their pupils’ 

progress 

ü The meeting will draw from observations of trainees’ teaching and include reviewing the 

following:  

• assessment of the quality of their teaching judged through pupil progress 

(examples may include both summative and formative assessment) 

• specific and clearly structured target setting 

• agreeing related training and CPD opportunities for trainee 

ü Meetings need to take place with the mentor. At review points throughout the year, the 

SCITT tutor will also be involved.  

ü A range of evidence to demonstrate an understanding of planning and teaching using the New 
Curriculum. 

ü Assessment of trainees should begin with consideration of the impact of their teaching on 
pupils’ progress over time. 

ü Evidence of how assessment without levels focuses upon pupil progress using the school’s 
assessment policy.  Trainees should have evidence of pupil starting points and formative and 
summative assessment techniques.   

ü The trainees’ subject knowledge assessed with the mentor at least once within the placement. 
ü The full range of evidence must be considered, including: pupils' responses in lessons and from 

their work books, the quality and impact of trainees' marking and summative assessment, the 
context and content of the lessons observed and trainees’ files and evaluations.  

 
Observation Guidance 
9. Before each observation, the trainee must complete Form 1 (section 1.1) of the observation 

form. This provides context of the lesson for the observer during the lesson. A seating plan 
should also be made available for the observer at the start of all formal lesson observations.  

10. More than one observation could feed into and direct discussion at the weekly review. 
11. Where possible, reflection and feedback should happen immediately after an observation. 
12. Recorded observations are to be completed only by the mentor and co-mentor (where 

identified) who should need to ensure: 
a. that they are familiar with the context and content of lesson and the trainee’s plans 

(preparation for observation form, Form 1.1) 
b. the focus of all observations will be based upon pupil progress over time and the impact 

of trainees’ teaching on this 
c. they discuss trainees’ previous targets, with a focus upon improving the quality of their 

teaching  
d. complete relevant sections of the lesson observation form (section 1.2, 1.4 and 1.5) 
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13. During an observation, the focus should be on evidence that the trainee’s teaching is impacting 
on pupils’ learning and how this has taken place/been assessed. Notes on section 1.2 and 1.3 of 
proforma. 

 
14. In discussion, following the observation, observer and trainee, discuss and record: notes on 

section 1.4 and 1.5 of proforma: 
a. identify which aspects of the teaching are likely to have had a positive impact, for 

example: their subject and pedagogic knowledge or behaviour management and ‘even 
better if…’. 

b. agree areas of strength and areas for development. 
c. ensure the existing targets are referenced in the post lesson discussion. 
 

15. The weekly review meeting with mentor and trainee: preferably after an observation by the 
mentor and include the post observation discussion, will involve: 

a. trainees bringing evidence to demonstrate their own and pupils’ progress over time to 
their mentor. 

b. Mentor leads consideration of teaching overall. This will be informed by colleagues in 
department, where appropriate, who feed into the process through the mentor. The 
focus of the meeting is progress against targets set, with specific reference to the level 
of pupil progress (good or better/expected). 

c. Mentor leads the trainee in relating this to the grade descriptors for the Teachers’ 
Standards and sub-standards, recognising that there is considerable overlap across the 
Teachers’ Standards. Trainees and mentors will use an annotated and highlighted copy 
of this for ongoing benchmarking and target setting at weekly meetings. 

d. Mentor to set, record and review short and longer term targets to improve the quality 
of trainees’ teaching overall. They should close reference to the Teachers’ Standards and 
use the language of the grade descriptors where appropriate.  

e. Mentors have a central role in the ongoing development of trainees’ subject 
knowledge (SK) and we ask that this is a compulsory weekly target set during weekly 
mentor meetings, alongside one or two other focus areas as identified by the trainee 
and the subject mentor. 

f. Mentors are expected to make sure trainees fully understand the school’s 
marking and assessment policy to ensure pupil progress within the New 
Curriculum. 

g.  Copies of Forms 1 and 2 retained by mentor and trainee. 
h.  Trainee to file in mentor meetings section of trainee teacher planner and ensure these 

are available for inspection by the SCITT at any time.  
 

16. Any cause for concern issues raised should initially be taken to the school’s Professional Tutor, 
who will then inform SCITT after discussion with the trainee. This process should happen 
immediately.  
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HOW THE PROCESS WORKS 

 
 

 

 

 

 

 

 

 

 
 
 
 
 

 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

Complete one formal weekly lesson observation (weekly) 

Post observation feedback questions (weekly) 

Provide summary of feedback, including structured target setting and specific 
behaviour management target (weekly) 

Mentor meeting with trainee (weekly) 

• Discuss evidence gathered towards Teacher Standards, Pupil Progress Case Study 
and SKAT 

• Check Trainee Grade Descriptors are annotated and up-to-date 
• Progress against previous lesson observation targets 

• Trainee’s impact on pupil progress 
• Workload 

• CPD opportunities 

Full range of evidence directly informs grades against Teachers’ Standards for 
interim/summative reports and progress tutorials  

(prior to the penultimate week of the placement) 
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FORM 1 – LESSON OBSERVATION FORM 

1.1 To be completed by the trainee prior to the lesson and made available to the observer along with lesson plan 
and class information (seating plan, data, targets and individual needs) 

Trainee: Observer: Date: 

Subject or Phase:  Time:  
Year group:  
Class size:  

Contextual information for lesson – to be completed by trainee prior to lesson and given to mentor  

Current targets/What would you like the observer to focus on? 
 
 
 
 
 
 

1.2  To be considered by the mentor during the observation 

Sources of evidence linked to pupil progress 

Trainee’s sequence of learning The observer’s discussion with individual pupils 

Assessment of prior learning to inform planning Quality and impact of feedback 

Impact of trainees’ questioning on pupil response Quality of marking of work/target setting 

Observations of pupils  engaging in learning Pupil responses to written and verbal feedback 



 
 

 

 

 

TS1 – Expectations, motivation and challenge TS5 – Adapt teaching   

TS2 – Progress and outcomes TS6 – Make accurate and productive use of assessment  

TS3 – Subject and curriculum knowledge TS7 – Manage behaviour effectively 

TS4 – Plan and teach well-structured lessons TS8 – Fulfil wider professional responsibility 

1.3  Feedback notes with a focus on impact on 

Activity Impact on pupil progress Teacher 
Standards 

What did the trainee/pupils do? What was happening? What was the impact on learning and progress?  How do you know?  
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1.4 Post Observation Feedback Questions - to be completed by the Subject Mentor during post lesson discussion.  
Please ask the trainee the following questions to ensure that they reflect on the progress made during the lesson 
BEFORE offering any feedback. SM to record responses below. 

Did all/ the majority of pupils make progress (please comment on specific groups of learners and/or individual pupils 
and their progress against the Learning Objectives)?  How do you know this?  What evidence do you have? 
 
 
 
 
 

How did you adapt your teaching in the lesson to increase pupil progress? 

 
 
 
 
 

What could be changed to inform your future planning and increase pupil progress? 

 
 
 
 
 
 
 
How are your lessons sequenced so that new knowledge, skills and understanding are built upon? 
 

How are you teaching to build memory? 
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1.5  Strengths Identified 
 
To be completed WITH the trainee after 1.4 Post  Observation Feedback Questions 
 
How did the trainee impact on pupil progress? 
Please link to Teachers’ Standards and Sub-standards 

Strength: 
 
 
 
 
 
 
 
 
 
 

Teachers’ 
Standard: 
 
 
 
 
Sub-standard: 
 
 

  

Strength: 
 
 
 
 
 
 
 
 

Teachers’ Standard  
 
 
 
 
Sub-standard: 
 
 
 
  

Strength: 
 
 
 
 
 

Teachers’ 
Standard: 
 
 
 
 
Sub-standard: 
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Construct up to 3 structured targets which will increase the trainee’s impact on pupil progress 

Target 1- please use Teachers’ 
Standards Grade Descriptors 
to actively target substandard. 
The best targets will include 
features of SK development as 
an intrinsic part of effective 
teaching.   

Focus: 
 
 
 

Teachers’ Standard and 
sub-standard: 

Success criteria- Be specific. 
What will progress against this 
target look like in Class x( i.e. 
observations, data, marking, 
lesson plans, pupils’ work, 
progress)? Please avoid listing 
broad tasks (‘behaviour 
management’) - be specific.  

What specifically will success look like against this target? 
 
 
 

Where will evidence be found and what will this look like?  

 
 
 

Training, actions and support 

 
 
 

Target date 

 
Target achieved  ☐ 

Target 2- please use Teachers’ 
Standards Grade Descriptors 
to actively target substandard. 
The best targets will include 
features of SK development as 
an intrinsic part of effective 
teaching.   

Focus: 
 
 
 

Teachers’ Standard and 
sub-standard: 

Success criteria- Be specific. 
What will progress against this 
target look like in Class x( i.e. 
observations, data, marking, 
lesson plans, pupils’ work, 
progress)? Please avoid listing 
broad tasks (‘behaviour 
management’) - be specific. 

What specifically will success look like against this target? 
 
 
 

Where will evidence be found and what will this look like?  

 
 
 
 
 

Training, actions and support 

 
 

Target date 

                                                                                               
 Target achieved  ☐ 
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Target 3- please use Teachers’ 
Standards Grade Descriptors 
to actively target substandard. 
The best targets will include 
features of SK development as 
an intrinsic part of effective 
teaching.   

Focus: 
 
 
 

Teachers’ Standard and 
sub-standard: 

Success criteria- Be specific. 
What will progress against this 
target look like in Class x( i.e. 
observations, data, marking, 
lesson plans, pupils’ work, 
progress)? Please avoid listing 
broad tasks (‘behaviour 
management’) - be specific. 

What specifically will success look like against this target? 
 

 
 

Where will evidence be found and what will this look like? 

 
 
 
 

Training, actions and support 
 
 
 

Target date 
                                                                                               
                                                                                            Target achieved  ☐ 

Signed  Mentor                                                        Trainee 

Date  
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FORM 2 - WEEKLY MENTOR MEETING 
To be completed by the mentor and the trainee, and then filed by both 

 
2.1 The trainee must bring evidence of the ways in which they are meeting current targets and the impact they are 
having on pupil progress. They must be prepared to discuss targets as well as evidence of assessment with their 
mentor/ professional tutor.  
As mentor, please indicate which standards you have seen evidence of? 
Evidence from Pupil Progress Case  
 
 
 
 
 
Progress towards SKAT targets 
 
 
 
 
Progress against previous lesson observation targets 

Target 1 (behaviour management) Please give examples of evidence 
here. 
 
 

Review date                                                                                                            
Target achieved  ☐ 

Target 2 (please give examples of evidence here): 
 
 
 

Review date                                                                                                              
Target achieved  ☐ 

Target 3 (please give examples of evidence here): 
 
 
 

Review date                                                                                                              
Target achieved  ☐ 

Emerging targets (if appropriate): NB: If a specific behaviour management focused target has not already been set 
following the weekly formal observation, then a behaviour management target must be set here. 

Please use Teachers’ Standards 
Grade Descriptors to actively 
target substandard. The best 
targets will include features of 
SK development as an intrinsic 
part of effective teaching.   

Focus: 
 
 
 

Teachers’ Standard and sub-standard: 

Success criteria- Be specific. 
What will progress against this 
target look like in Class x( i.e. 
observations, data, marking, 
lesson plans, pupils’ work, 
progress)? Please avoid listing 

 
What specifically will success look like against this target? 
 

  
 

TS1 – Expectations, motivation and challenge TS5 – Adapt teaching   

TS2 – Progress and outcomes TS6 – Make accurate and productive use of assessment  

TS3 – Subject and curriculum knowledge TS7 – Manage behaviour effectively 

TS4 – Plan and teach well-structured lessons TS8 – Fulfil wider professional responsibility 
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broad tasks (‘behaviour 
management’) - be specific.  

 
 

Where will evidence be found and what will this look like?  

 
 
 

Training, actions and support  
 
 

Target date  
Target achieved  ☐ 

 
 

2.2 Trainee’s impact on pupil progress (please tick) 

Overall pupils are making good or better progress (outstanding) 
 
 

Overall pupils are making at least expected progress (good)  

The trainee is able to promote good pupil progress (achieving)  

The trainee is currently unable to promote pupil progress (developing)  

Managing workload (including well-being) 

 
 
 
 
 
 

CPD opportunities (e.g. attending staff training, observations of colleagues, moderation, national test preparations’…) 

 
 
 
 
 
 

 
Trainees must retain copies of all forms 1 and 2 in the TTP. Sections have been provided for this information. 

Moderating tutors from the SCITT will check that Form 1 and 2 has been filed for every week of teaching practice. 
The expectation is one copy per wee 


